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Lenin
and the New System
of Public Education

The tsarist system left a grim legacy for the So-
viet state in the sphere of public education. In

1916 70 per cent of Russia’s population (exclud-

ing children under nine) were illiterate. Only
7,800,000 pupils, or less than 50 per cent of all
children of school age, attended elementary and
secondary schools. In 1914 Russia had only 1,790
schools providing general secondary education
with an enrolment of 823,000, and 91 higher edu-
cational establishments with an enrolment of
112,000. Parish schools, fully subordinated to the
Church, made up 40 per cent of all elementary
schools. In all the other educational establish-
ments the Church was placed in charge of the
students’ moral upbringing. Pre-revolutionary
Russia allocated less than five per cent of the state
budget to public education.

Feudal survivals such as the estate system and
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the class character of the school permeated the
entire system of public education, and the school
system in particular. The anti-popular character
of this system was reflected in the fact that
children of workers and peasants were compel-
led to break off their education at elementary
school level. Secondary and higher education with
its high tuition fees remained the privilege of the
propertied classes and the nobility.

The policy of national oppression pursued by
the tsarist government affected the nationalities
inhabiting the borderlands of the Russian Empire
where the number of schools was many times less
than in Central Russia. Teaching in languages
other than Russian was either limited or prohi-
bited altogether.

Taking into consideration the influence of the
Church on the school, separate education for boys
and girls, the conventional bureaucratic method
of drilling and cramming that prevailed in all
the educational establishments, and the dependent
position of the school teacher, one gets a clear
picture of the main evils inherent in the system
of public education in pre-revolutionary Russia.
When the bourgeois Provisional Government
came to power it made no significant changes in
this system.

In his pre-revolutionary articles Lenin wrote
that the cultural backwardness of the working
people was due to Russia’s system of bourgeois
and landowner government. He showed that only

a socialist revolution would give all the people -

access to education. Lenin worked out a concre-
te programme of the Bolsheviks for public educa-
tion. It was published in its initial form in June
1917, when the Bolsheviks were preparing for the
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October Revolution, in the booklet Materials Re-
lating to the Revision of the Party Programme,
edited by Lenin who also contributed a foreword.
The programme demanded the right for all peo-
ple to receive education in their native language,
the separation of the school from the Church and
the secularization of education, free compulsory
general and polytechnical education for all child-
ren of both sexes, free provision of textbooks,
food and clothes by the state, the involvement of
a large number of intellectuals in the sphere of
public education and their employment.

In tsarist Russia education was the sphere of
culture in which the propertied classes were most
strongly entrenched and the bourgeois and land-
owner government had the strongest possible in-
fluence. That is why in all his pre-revolutionary
works on culture Lenin gave great prominence
to the prospects of a revolutionary reorganization
of public education. The fact that on the eve of
the October Revolution the Bolsheviks had a pra-
ctical programme of changes to be made in pu-
blic education greatly helped the Soviet state to
do away with the old state apparatus which con-
trolled the system of education in Russia and to
develop that system in the interests of the peo-
ple and socialist reorganization of the country.

Reforming the School System

One of the tasks of the victorious proletariat
was to break up the old state apparatus of public
education and to create a new, Soviet apparatus
capable of organizing a system of education in a
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country reduced to economic ruin by the world
war.

Neither the Ministry of Public Education,
which Lenin justly called the “Ministry of Pub-
lic Miseducation,” and its peripheral system, nor
the State Committee for Public Education set up
by the Provisional Government, could serve the
Soviet state with its high aims of cultural devel-
opment.

As an organ of the bourgeois state, the Minist-
ry 'had to be abolished while the Committee,
which was made up of representatives of public
organizations including teachers’ organizations,
could be retained providing it adopted the So-
viet principles of education. A new Soviet body
had to be established to guide the development of
public education and all the basic spheres of cul-
ture and education in the country. Lenin’s first
proposal on the formation of a workers’ and
peasants’ government, submitted to the Second
All-Russia Congress of Soviets on October 26,
1917, included the founding of a Commissariat
for Education.

Lenin appointed Anatoly Lunacharsky, a high-
lv educated Marxist with an exceptional know-
ledge of art and literature, to the post of Peo-
ple’s Commissar for Education. Lunacharsky did
much for the organization of public education
and the development of cultural work, for the
implementation of Lenin’s instructions and unit-
ing of broad sections of the intelligentsia around
the Soviet Government especially during the
carly period of consolidation.

Cultural development in the Soviet state {a-
ced immense difficulties. Lenin pointed to at
least three principal causes: tsarism had played
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havoc with public education over a period of
many years; there were not sufficient intellectu-
als to satisfy the requirements of the new life
and cope with the growing creative initiative of
the people; and during the first months of Soviet
power the greater part of the country’s cultural
forces, its pre-revolutionary intellectuals, includ-
ing teachers, opposed the revolution and engaged
actively in anti-Soviet sabotage aimed at under-
mining the dictatorship of the proletariat. “The
majority of the intellectuals of the old Russia,”
said Lenin, “were downright opponenis of the
Soviet regime, and there was no doubt that it
would be not at all easy to overcome the difficul-
ties this involved.”

Bourgeois intellectuals from the bourgeois and
“socialist” newspapers responded to the proleta-
rian revolution and the first measures of the So-
viet Government by an active struggle against
the new system; workers in education, including
the staff of the Ministry of Education and a
considerable number of teachers, refused to re-
cognize or cooperate with the new regime and
joined forces with the saboteurs.

When Lunacharsky, the People’s Commissar
for Education, arrived at the Ministry to take
charge, he found but a small group of junior offi-
cials who were willing to work under Soviet rule.
The senior members of the staff and officials of
middle rank refused to cooperate.

Not in the least perturbed by the situation,
Lunacharsky fully mobilized the clerical staff and
began to develop a Soviet educational system.

Lunacharsky’s first publication of November 1,
1917 On Public Education addressed to all citi-
zens of Russia, declared that the Ministry should
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carry on its handling of education i
y on 1 al matter
t}%E interim. But active sabotage by the Ministsr}:’z
i) icials, which hetd the support of counter-revo-
1}1t10n.ary'teachers leaders showed the impossibi-
lt?}[(l)f uf)lng even a part of this apparatus.
he above-mentioned document informed th
people that the State Commission for Public Edu(—e
gatl(lzn, %I:ider its chairman the People’s Commis-
ar for Education, would tak
s, tor fduca ake charge of all edu-
A decree On the Foundati
A : ion of a State Com-
nlzzsszon for Education signed by Lenin and Lu(zz-
c1a1r\§ky, was printed in the principal newspapers
fn ofvember 12, 1917. All the functions former-
y performed by the Ministry of Public Education
were turned over to the State Commission. It was
stressed that the Commission was expecting a
widespread initiative on the part of the local
Z\;(;r}l)(emg; .peop}ei ‘Tﬁle Commission will seek the
ration of teachers and the public i i
work,” read the Decree. public in all 1ts
- But the Commission, as envisioned by the Dec-
ree never met nor functioned. The large-scale
subyer_swe activities carried on by hostile bour-
g(:fms intellectuals, made it clear that the Soviet
olvernment would have to develop its educatio-
nal system by overcoming their resistance. The
gentres of this anti-Soviet resistance were the
Aclate Committee for Public Education and the
& llefllssm Te?c];frs’s Union which were under
the intluence of the Socialist-Re i ies ¢
Mer'igheviks. volutionaries and
he State Committee for Publi i
ublic Education,
founded under the Ministry of Public Education
soon after the 1917 February Revolution on the
initiative of the all-Russia Teachers’ Council,
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comprised representatives from different public
organizations and included some of the country’s
best-known teachers. However, the prevalence of
Mensheviks and Socialist-Revolutionaries in its
ranks predetermined its conciliatory line, which
essentially attempted to justify the anti-popular
policy pursued by the Provisional Government.
Reforms drafted by the Committee more closely
resembled declarations which furthermore were
never put into effect. The Committee lost no time
in showing its real nature by struggling against
Soviet power.

Lunacharsky’s address On Public Education of
November 1, 1917 stated the State Commission’s
sincere intentions of cooperating with the above-
mentioned Committee on condition that it was
reconstructed on a democratic basis and reorga-
nized its work on the Soviet principles of educa-
tion. This was confirmed once again by the Decree
On the Foundation of a State Commission for
LEducation signed by Lenin. Sincere intellectuals
who were eager to place their knowledge and abi-
lities at the people’s service were given opportu-
nities for wide-scale work in the sphere of public
education. But the Committee’s influential mem-
bers gave a hostile reception to the Soviet Go-
vernment’s proposal.

The Decree on the foundation of the State
Commission was adopted on November 9. On
November 10 the Committee Bureau decided to
cease functioning until it “received ‘instructions
from the Committee.” Members of the Committee
used the following week for anti-Soviet intrigues.
It made agreements with counter-revolutionary
organizations and obtained information on the
scale and nature. of the sabotage activities by
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bourgeois intellectuals. A special meeting of the
Committee held on November 13 adopted a reso-
lution slandering the Bolsheviks and calling upon
its members to sever all relations with Soviet of-
ficial bodies.

It became evident that the Committee was try-
ing to establish itself as a centre of sabotage in
the field of education. Lenin responded by sign-
ing a decree on November 20 dissolving the Com-
mittee because, owing to its composition and po-
litical attitude, it would be incapable of mecting
the demands of the time, and moreover was
working against the new government.

Ever since the victory of the Revolution the

workers” and peasants’ government had worked
hard to create a Soviet apparatus for educational
work. The People’s Commissariat for Education
was one of the first Soviet bodies to begin fun-
ctioning when the struggle against the counter-
revolutionary forces was still at its height in Pet-
rograd and.its environs. ‘
It is remarkable that in those tense October
days Lenin found time to inform Lunacharsky
of his views on organizing the work of the newly
created People’s Commissariat for Education and
gave instructions on actual steps to be taken.
Lunacharsky later recalled that in this first talk
between the head of the Soviet Government and
the People’s Commissar for Education Lenin’s in-
structions dealt chiefly with the necessity of
adopting a serious attitude to educational affairs
and subordinating all of the Commissariat’s acti-
vities to the interests of the people’s development.
An analysis of the practical work carried out
by the People’s Commissariat for Education in
the period under review and its directives shows
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that the Commissariat focused its attention on
the tasks set by Lenin and accomplished them in
the main. Lenin’s instructions on the democratiza-
tion of culture and the subordination of t}}e Com-
missariat’s entire range of work to the interests

“of the people’s education were fulfilled to the

letter. The Commissariat took a serious attitude
to problems of education completely in accor-
dance with state policy. Certain slips and errors
observed in the work of its bodies during the first
few months of Soviet power should be attributed
to the rush in which work was done at that time,
lack of experience on the part of its leaders in
organizing work on such an extensive scale, and
certain undeveloped problems of Soviet pedago-
ics.
¢ Two months after the October Revolution the
Commissariat had already taken shape as a new,
Soviet state centre for the guidance of educatio-
nal work. On December 24, 1917 on Lunachars-
ky’s orders, it was organized into seventeen de-
partments. The rather bulky structure of the
Commissariat was accounted for by the nature of
its work which included the eradication of illite-
racy and the development of adult education, the
management of school and higher school activi-
ties, pre-school education and the training of tea-
chers, management of the country’s scientific in-
stitutions and the development of art and publish-
ing. )
%enin’s idea of breaking up the old, bourgeois
state machine found expression in the sphere of
education not only in dissolving the apparatus of
the Ministry of Public Education and the State
Committee for Education, but in abolishing edu-

cational district boards of guardians and local
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educational bodies. This was done on orders from
the People’s Commissariat for Education. The di-
rection of school work was handed over to the
local Soviets which drew broad democratic strata
into the building of the new school system.

Under the new laws all schools were separated
from the Church. On December 11, 1917 a dp-
cree issued by the Council of People’s Commis-
sars and signed by Lenin transferred to the state
all educational establishments formerly under the
jurisdiction of the Church.

The decree of January 21, 1918 On the Separa-
tion of the Church from the State and the School
from the Church had a decisive effect on the in-
troduction of a scientific world outlook into
school programmes.

The timeliness and vital importance of the
decree for the development of Soviet culture is
shown by a letter written to Lenin by a school-
girl from the remote Siberian town of Krasnoy-
arsk. It was received by the Secretariat of the
Council of People’s Commissars on December
17, 1917.

“Dear Comrade Lenin,

1 am writing to you from Krasnoyarsk where
I am a 3rd form pupil of the Regional Gymnasi-
um for Girls. You are a Bolshevik and I am, too.
I ask you to please send instructions to our gym-
nasium that religion should no longer be a com-
pulsory subject. Our school is a bourgeois gym-
nasium that is why it has retained this subject in
its curriculum. I would be very happy if you
would write a few lines to me personally.

My address: Bolshevik Zhenya Zamoshchina,
c/o Bolshevik Zamoshchin, 68, Blagoveshchen-
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skaya Street, Krasnoyarsk, or Zh. Zamoshchina,
Form III, Gymnasium.

In anticipation of your reply, Zhenya Zamosh-
china.”

One has only to imagine the complex political
atmosphere that prevailed throughout the country
in December 1917 and in that far-off Siberian
town to see that this naive schoolgirl’s letter re-
flected the new elements that were clamouring for
life. Zhenya Zamoshchina was not interested in
petty problems. She was concerned with serious
political issues. It required no little courage to
come out openly against the Church and bourgeois
system inside the local gymnasium. Without being
fully aware of the significance of her action the
young “Bolshevik” Zhenya Zamoshchina expres-
sed the sentiments of Russia’s progressive youth.
In all this one can see the influence of Zhenya’s
Bolshevik parents and her revolutionary environ-
ment. i

The Soviet Government, strong in its links with
the masses, answering the demands of the people,
carried out Lenin’s decree on the separation of
the Church from the state, and the school from
the Church.

All these measures consolidated a great demo-
cratic achievement of the Soviet system, the se-
cularization of the school, which Lenin regarded
as of primary importance in revolutionizing edu-
cation and the country’s whole cultural life.

The Bolsheviks, in keeping with their program-
me to democratize the school and make it serve
the needs of the communist reorganization of
society, put forward a comprehensive plan for
the development of a new school system. With
state power in the hands of the proletariat the
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essential prerequisite for the revolutionary reor-
ganization of education had been created.

This problem was discussed at the Third Con-
gress of Soviets held in January 1918. On Janu-
ary 16, at a meeting of the Cultural and Edu-
cational Section of the Congress Lunacharsky
spoke about the state of education and its prob-
lems. “The contemplated radical reform of the
school system in all its aspects must be carried
out according to a definite plan with utmost de-
cision and resolution.” )

Lunacharsky stated the case for a uniform la-
bour school which would provide physical, mo-
ral and aesthetic education. He touched on the
question of the schoolteacher, so acute at that
period, and of the higher school. The meeting
discussed adult education and the development
of literacy and the level of culture in the coun-
try. “It is of utmost importance,” Lunacharsky
said, “not only to achieve universal literacy,
which in itself is an exceedingly complicated
task even when elementary knowledge of read-
ing and writing is to be imparted, but to go much
farther than that.”

Lenin instructed the senior staff of the Peo-
ple’s Commissariat for Education that the devel-
opment of the new school required a thoughtful
and serious approach and warned them against
hasty and rash action. Like the reorganization of

the entire cultural life of the country, the school

reform was an integral part of the process of de-
mocratizing the social and state system and the
development of socialist construction. The re-
building of public education along socialist lines
demanded action on a truly revolutionary scale
and a relentless battle against the counter-revolu-
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tionary activities of bourgeois intellectuals. Great
flexibility and skill were required to combine these
activities with a protective attitude towards
‘the country’s cultural heritage so that everything
of value to the new system was used and every-
thing that was obsolete, repudiated.

In the first post-revolutionary months most edu-
cational establishments, private as well as those
under the direction of different departments,
were handed over to the Commissariat for Educa-
tion. This process began with a decision taken by
the Commissariat, and was then confirmed by a
special decree of the Council of People’s Com-
missars of May 30, 1918, signed by Lenin and pu-
blished on June 5 in the government newspaper
Izvestia. The centralization of school management
was called for by the urgent need to “reorganize
the educational process, renewing and consolida-
ting it on the basis of progressive teaching and
socialism.” :

This was both a beneficial and vitally neces-
sary process, which would create a single state
centre, the People’s Commissariat for Education,
for the management of the majority of the coun-
try’s educational establishments. Unfortunately,
there were cases when some of the Soviet Govern-
ment’s directives were not fully understood.

One such case was that of the decision of the
Chief Commissar for military educational esta-
blishments of the Soviet Republic. Completely ig-
noring the situation of the young Soviet state, he
decided to reorganize the country’s military aca-
demies, among them the former Academy of the
General Staff, into civil education establish-
ments “with only a slight hint of military educa-
tion.” Neglecting the tasks of the country’s de-
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fence and the vital needs of the newly formed
Red Army, this reform would have been highly
detrimental to the Soviet state.

On March 10, 1918, Lenin received a report
from the Supreme Military Council of the Repu-
blic protesting against the measure. He immedia-
tely dispatched instructions to the Chief Commis-
sar for military educational establishments to
withhold his decision of March 9, 1918 (No.
9785), addressed to the Head of the Nikolayev
Military Academy, as the elimination of the
Academy or its reorganization into a higher
school of a non-military type ran counter to the
intentions of the government and the demands
of the period. The Commissar was to submit 2
draft for the reorganization of the Nikolayev
Academy to the Council of People’s Commissars
and report on the execution of these orders to
Lenin. '

The archives of the Council of People’s Com-
missars have preserved the minutes of an inter-
departmental meeting held on May 14, 1918 to
discuss the question of transferring the country’'s
educational establishments to the People’s Com-
missariat for Education.

It stated that 95.8 per cent of all general
schools came under the jurisdiction of the Com-
missariat, as well as 21 per cent of the specialized
educational establishments, mainly at secondary-
school level. The Commissariat was not satisfied
with this but demanded, despite the opposition
of the departments, the handing over of glll edu-
cational establishments to the. People’s Commis-
sariat for Education. o

The Government warned the Commissariat
against adopting a bureaucratic approach to this
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problem. A significant correction was made in the
draft of the decree during its initial discussion by
the Council of People’s Commissars. Into Item I,
which defined the type of schools to be transferred
to the Commissariat for Education, Lenin intro-
duced a proviso to the effect that specialized edu-
cational establishments (concerned with technolo-
gy) for adults were not to be transferred. The
decree was signed by Lenin on May 30, 1918.

Workers in vocational training expressed their
dissatisfaction with the decision to transfer all
educational establishments to the Commissariat
for Education. A special meeting on vocational
training held in June 1918 with representatives
chiefly from the senior staffs of vocational schools
appointed a delegation to petition Lenin for a
review of the decree of June 5, 1918 on the is-
sue. Lenin suggested that the delegates prepare a
detailed report on the subject, stating all the pros
and cons connected with the subordination of vo-
cational training to the Commissariat for Educa-
tion and said that amendments may be made if
their arguments proved to be convincing.

On hearing the report of the delegation on their
talk with Lenin, the meeting adopted a reso-
lution expressing opposition to the immediate im-
plementation of the decree of June 5. The meet-
ing considered that without being against the
idea of uniting the direction of education under
one head the immediate transfer of the vocational
schools attached to the Commissariats for Rail-
ways, Trade, Industry and Agriculture would un-
dermine the ability of these schools to cope with
the vocational training tasks set by the
aforementioned Commissariats and would preju-
dice the technical, material and other support,
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such as the provision of conditions for practical
training, that had been and would continue to be
given to these schools by the relevant Commis-
sariats in their own interests.

The meeting declared that the huge tasks of
developing and reorganizing general education
which faced the People’s Commissariat for Edu-
cation were sufficient in themselves to take up
all its time and efforts.

On the whole the concentration of educational
establishments managed by different departments
under the authority of the Commissariat for Edu-
cation had a favourable effect on the reorganiza-
tion of education and the working out of common
principles for the Soviet school system and scien-
ce of teaching.

One of the chief tasks of the new school system
was to do away with the obsolete methods and
foundations of the pre-revolutionary school with
its bureaucratic system of drilling, cramming and
class distinctions.

A special decree of the Commissariat for Edu-
cation of December 28, 1917, revised the system
of Russian orthography (this problem had been
raised unsuccessfully in tsarist Russia by prog-
ressive-minded teachers and scholars). This was
an important step towards eliminating unneces-
sary complexities in the study of the Russian lan-
guage. .

A decree of February 1918 abolished all school
uniforms and badges which had emphasized class
distinctions amongst the pupils.

In May 1918 the Commissariat for Education
abolished the formerly compulsory study of La-
tin and thus put an end to one of the strongest
pillars of the old scholastic method of teaching.
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Another decree of the same month introduced
co-education, which gave pupils the opportunity
of seeing equality of men and women in practice
getting accustomed to this principle and develop-
ing the necessary qualities of cooperation and
comradeship between the sexes.

These first measures abolishing hangovers from
the old school system and clearing the way for
the' building of the new school, were destined
to play an important role in the history of the
Soviet school.

A clear picture of the positive programme of
Soviet power in the sphere of public education
can be gathered from the following three docu-
ments of that period: the appeal of the People’s
Commissar for Education to all citizens of Rus-
sia On Public Education, drawn up by Lunachar-
sky three days after the October Revolution and
published by the principal newspapers on No-
vember 1, 1917; the decision On the Reform of the
Secondary School, adopted a month after the es-
tablishment of Soviet power; and the Regulations
on the Organization of Public Education in the
Russian Socialist Soviet Republic, adopted by the
Council of People’s Commissars on June 18 signed
by Lenin and published on June 26, 1918.

The appeal On Public Education declared the
struggle against illiteracy and ignorance, one of
the hangovers of the old system of exploitation,
a primary task in the educational work to be car-
ried on by the new, Sovietsystem. Its goal was
to achieve universal literacy and introduce free
universal compulsory education within the short-
est possible time. A ramified network of schools
complying with all the requirements of modern
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teaching, and the training of a sufficient m_lmbelfr
of teachers to educate the extensive population o
Russia were indispensable for the fulfilment Qf
this task. The Soviet state as a truly democratic
power was not going to stop at the elementary
level of public education but was planning to 0{&
ganize a single secular school system which wou
give the rising generation access to higher educa-
tion.

Simultaneously, adult education would be star-
ted on a mass-scale as well as all types of cul-
tural and educational work. Public education
can produce good results if based on the experi-
ence gained by the people in social construction.

The Appeal emphasized that Soviet power
would acﬁipeve thes&lt) high aims with the aid of
the country’s teachers who should try to coope-
rate with Soviet society. At the same time the go-
vernment would take measures to improve the
material welfare of teachers. In tl}lS document,
written by Lunacharsky under the impact of his
talk with Lenin at the Smolny, was embodied
Lenin’s idea of democratizing culture and giving
all the people access to education.

Lunacharsky’s decision On the Reform of the
Secondary School introduced a democratic system
in schools. All vital decisions a_Lffectmg the
school lay with pedagogical councils made up
of teachers and representatives of parents, senior
pupils and local Soviets. It also obliged the
‘school to inform all pupils of both sexes who have
reached the age of cighteen of their civil and po-
litical rights, including their right to take part
in elections to the municipal and state organiza-
tions.

20

The Struggle to Win Over
the Teachers

The reorganization of the school and the rea-
lization of Soviet principles of education and up-
bringing could be achieved providing the vast
mass of teachers, who formed the backbone of the
school, understood the historical significance of
the victory of the proletariat, discarded their
outdated petty-bourgeois and bourgeois views on
education and, with a newly developed socialist
outlook, began actively participating in the build-

~ ing of a new society.

Lenin was well aware that the reorganization
of the school along Soviet lines was closely tied
up with the task of winning the teachers over to
the Soviet regime. That is why he concentrated
his efforts on counteracting the influence of the
counter-revolutionary leadership of the All-Rus-
sia Teachers’ Union.

Urgent measures were necessary to cut short
the counter-revolutionary conspiracies and anti-
Soviet sabotage among teachers.

Lenin regarded propaganda as the most impor-
tant means of influencing teachers. Through it the
meaning of the revolution would be explained
and proof would be furnished that only under So-
viet system could the school become a genuinely
public institution capable of implementing the
best ideas of the great teachers of all times and
peoples. In several of his speeches Lenin gave
convincing proof that teachers had no place
among the ranks of bourgeois intellectuals who
were sabotaging the Soviet regime. Simultaneous-
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ly the Soviet Government took steps to improve
the material welfare of teachers. .

The counter-revolutionary leadership of the
All-Russia Teachers’ Union working in close con-
tact with anti-Soviet parties joined the struggle
against the proletarian dictatorship and launched
counter-revolutionary propaganda. In the first
post-revolutionary weeks the Union gained influ-
ence over urban teachers and first of all those
of Moscow and Petrograd. They went so far m
their campaign of sabotage as to persecute and
boycott teachers who had already accepted the
October Revolution and were actively 'contr1but-
ing towards the development of a Soviet schoo}.

With patience and determination the People’s
Commissariat for Education called upon the strik-
ers and saboteurs to stop their dishonorable ac-
tivities and apply their efforts to the common
cause of Soviet construction. _

In their work the Party and the Soviet Govern-
ment were greatly helped by the Union of In-
ternationalist Teachers founded in Petrograd in
November 1917 with the approval of Lenin,
whose chief aim was to rally the teachers around
the Soviet regime and to foster in them the spirit
of communism. .

Lenin did much to encourage the activities
of the Union and on June 5, 1918, del@vered a
speech at its First Gongress. Only a brief sum-
mary of this speech has survived, but it gives a
general idea of the range and kind of problems
that Lenin discussed, all of which hgd a Y1ta1 ef-
fect on the development of the Soviet science of

teaching.
After greeting the Congress on behalf“of the
Soviet Government, Lenin remarked that . . .the
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teachers, who had at first been rather slow in
making up their minds to work with the Soviet
Government, were now growing more and more
convinced that such collaboration was essential.”
The Soviet state’s seven months’ experience and
its policy in the field of education showed the
teachers more and more convincingly that only
in close cooperation with the new, workers’ and
peasants’ government, would they be able to de-
velop their capabilities, achieve their ambitions
and put into practice the best ideas of the leading
exponents of the teaching profession. The adoption
of the platform of socialism by teachers re-
flected the general change that was taking place
among intellectuals. “Such cases of conversion
from opposition to support of the Soviet Govern-
ment,” said Lenin, “were very numerous among
other sections of society too.”

Lenin observed that great difficulties arose
from the fact that a considerable number of the
old intellectuals were taking part in sabotage ac-
tivities. Yet a favourable attitude towards the
new system was already beginning to be felt
among the teachers. This new attitude was only
a beginning. The teachers had to be more bold
in breaking away from the counter-revolutionary
All-Russia Teachers’ Union. “The process of fer-
mentation among the broad mass of the teachers,”
said Lenin, “had only just begun, and no school-
teacher who had the welfare of the people sin-
cerely at heart could confine himself to the All-
Russia Teachers’ Union, but must confidently car-
ry his propaganda among the masses.” A break
with the anti-popular elements in the All-Russia
Teachers” Union and active contribution to the
solution of the Republic’s most urgent problems
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were essential for the solution of such a vital
question as whose side the schoolteachers would
take. The only right way was the one shown by
the Bolsheviks. “This road,” wrote Lenin, “would
lead to a joint struggle of the proletariat and
the teachers for the victory of socialism.” In the
immense work of an unprecedented scale involved
in socialist construction teachers were called upon
to take part in the solution of problems that were
unusually complex and extremely important, na-
mely the raising of the people’s level of culture,
knowledge and consciousness. “The army of tea-
chers must set themselves tremendous tasks in
the educational sphere, and above all must form
the main army of socialist education,” wrote Le-
nin. Like the entire social life of the country, edu-
cation and science had to be freed from bourgeois
influence. This could only be achieved if the wor-
kers in culture and education in general, and the
teachers in particular, were to link their work
with the masses’ struggle for the socialist reor-
ganization of Russia.

In his speech at the Congress of International-
ist Teachers, Lenin advanced one of the basic pre-
mises of Marxist-Leninist pedagogical science:
the teachers “must join forces with the entire bo-
dy of embattled working people. The task of the
new pedagogics was to link up teaching acti-
vities with the socialist organization of society.”

The important demands of the Bolshevik pro-
gramme in the field of education formulated by
Lenin in the summer of 1918 were fully develop-
ed in the Party programme adopted in March
1919 at the Eighth Congress of the Communist
Party. The linking of the teachers’ activities to
the task of socialist organization of society would
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enable the major demands of the programme to
be carried out: the school would become a wea-
pon of the proletarian dictatorship “with the
object of completely suppressing the resistance of
the exploiters and of building the communist sys-
tem.”

Lenin’s speech helped to speed up the process
of rallying the teachers around the Soviet Go-
vernment and brought them closer to the people.
The most progressive teachers immediately res-
ponded to his programmatic speech. Eight hund-
red delegates to the Teachers’ Congress held in
Moscow from July 3 to 8, 1918, adopted a decision
condemning the counter-revolutionary activities
of the All-Russia Teachers’ Union and calling
upon all sincere teachers to “renounce the organi-
zation and join the ranks of the Union of Inter-
nationalist Teachers or new professional unions
in order to work joyfully together hand in hand
with the organs of the people’s will and power to
build the bright edifice of a uniform socialist
labour school of the future.”

The organs of the Party, the People’s Commis-
sariat for Education and the Union of Internatio-
nalist Teachers launched an extensive campaign
to carry out Lenin’s directive on the political edu-
cation of teachers. Huge meetings, conferences
and congresses of teachers in which state and
party representatives called upon educational
workers to cooperate closely with the people,
were held all over the country.

A month after the Congress of Internationalist
Teachers, the First All-Russia Congress of Tea-
chers, convened by the People’s Commissariat for
Education, opened in Moscow (July 3-8, 1918).
This was followed at the end of August by the
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First All-Russia Congress on Education. Speak-
ing at this Congress (August 28, 1918) Lenin de-
veloped the basic theses of Marxist pedagogics on
the class character of the school and the Party
character of education as an integral part of ge-
neral culture, and on the role of the school in the
social life of the Soviet state. He spoke of the im-
portance of knowledge and culture in the people’s
struggle for socialism under the Soviet state. A
record of his speech gives us an account of this
remarkable address which is of basic importan-
ce in understanding Lenin’s views on culture and
the cultural revolution.

In the first part of his speech Lenin dwelt on
the world political situation. He laid particular
stress on the fact that world imperialism had
launched a furious struggle against the Soviet re-
public because they saw it as a dangerous example
of the struggle to build socialism. The socialist
“experiment” of the peoples of Russia had spread
far beyond its national framework and had taken
on an international character.

Public education was of prime significance in
the struggle for the victory of socialism in Russia
and an essential part of that struggle.

The aims of public education in capitalist and
socialist countries are diametrically opposed. The
propertied classes use education in the selfish
interests of their own class. The aim of the
bourgeois school is to turn out presentable
and ecfficient servant, or an obliging clerk.
But does one have to know much to work as a
servant? What worries the capitalists most of all
is the danger of workers’ becoming involved in
politics. For support they utilize the theory of the
school’s independence of politics and class. “The
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more cultured the bourgeois state,” said Lenin,
“the more subtly it lied when declaring that
schools could stand above politics and serve so-
ciety as a whole.

“In fact the schools were turned into nothing
but an instrument of the class rule of the bourge-
oisie. They were thoroughly imbued with the
bourgeois caste spirit. Their purpose was to sup-
ply the capitalists with obedient lackeys and able
workers.”

Lenin said that the Bolsheviks and the Soviet
state openly declared that “education divorced
from life and politics is lies and hypocrisy.” Con-
trary to the lies and hypocrisy of the anti-popular
bourgeois state, the Soviet state tells the truth. As
in the sphere of general politics the Soviet state
openly and frankly declared itself the organ of
the working majority which had launched an un-
compromising struggle against the formerly do-
minant minority, so it applied the same principles
in the sphere of education. “We say that our
work in the sphere of education is part of the
struggle for overthrowing the bourgeoisie,” wrote
Lenin. The task of the Soviet school was to
educate citizens enjoying equal rights in a deve-
loping socialist society, working people capable of
controlling all the means of production and
administering the state.

At first the working people lacked the required
knowledge for this kind of work. Moreover, ma-
ny of them until recently misunderstood the im-
portance of knowledge for the class struggle.
However, the experience of the first post-revolu-
tionary months opened the eyes of the workers
and peasants. As they fought to consolidate the
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gains of the revolution, they came up against sa-
botage on the part of the better educated repre-
sentatives of the old, bourgeois culture, the bour-
geois intellectuals. “They used their education,”
said Lenin, “to frustrate the work of socialist
construction, and came out openly against the
working people.” In bourgeois society knowledge
was the monopoly of the rich. As the old, capi-
talist world clashed with the new world of so-
cialism the bourgeois intellectuals used the force
of knowledge as the monopoly of the rich against
the working people.

According to Lenin, one of the basic tagks of
the cultural revolution is to deprive the bourgeoi-
sie of this monopoly. This means that the work-
ing people, the workers and peasants, must mas-
ter the problems of science and art, and culture
as a whole, and create their own people’s intel-
ligentsia.

In their struggle against the sabotage of the
bourgeois intellectuals the workers and peasants
realized the advantages of knowledge, and this
gain in itself was a tremendous advance in the
people’s cultural development.

“The working people,” wrote Lenin, “are thirst-
ing for knowledge because they need it to win.
Nine out of ten of the working people have reali-
zed that knowledge is a weapon in their struggle
for emancipation, that their failures are due to
lack of education, and that now it is up to them
really to give everyone access to education.”

Never before had the teachers of Russia listen-
ed to such a detailed Marxist view of culture and
the tasks of public education. Lenin’s entire
speech was like a summing up not only for the
overwhelming majority of his listeners at the
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Congress but for all the teachers of Soviet Russia:
“All who really sympathize with the people, all
the best teachers will come to our aid, and that is
a sure pledge that the socialist cause will tri-
umph.”

Lenin’s ideological influence and the struggle
of the Bolshevik Party for the mass of teachers
were wholly successful. ‘

The majority of teachers took the people’s side
and joined the common cause of socialist con-
struction, thus making amends for their anti-So-
viet activities in the early post-revolutionary
months. This change of attitude on the part of
the teachers was greatly due to Lenin’s policy of
patient explanation and propaganda among those
working in the educational field and his own
speeches which enriched Russian pedagogical the-
ories with the beneficial ideas of communism.

Teachers were among the first of the numerous
sections of the intelligentsia to put themselves at
the service of the victorious proletariat and place
their fates in the hands of the socialist state. The
significance of this fact goes far beyond the
sphere of education not only because teachers
were among the first of the intelligentsia to stop
working against the Soviet regime but also be-
cause more than any other section of the intel-
ligentsia they were bound up with the masses.

A valuable document, showing Lenin’s concern
for the schoolteacher, is his telegram to the Sim-
birsk Soviet concerning I. Y. Yakovlev, an honou-
red worker in public education. During the selec-
tion of the teaching staff for the Simbirsk schools
Lenin asked the Chairman of the Simbirsk So-
viet to inform him about the procedure for selec-
ting the principals of the Chuvash men’s and wo-
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men’s teachers’ seminaries. He was particularly
interested in the fate of Inspector Ivan Yakovle-
vich Yakovlev who had devoted 50 years of his
life to the national development of the Chuvash
people and had been persecuted under tsarism.
He proposed that Yakovlev should not be remo-
ved from his life-long job.

On May 4, 1918, Lenin received a reply to the
effect that Yakovlev had remained at his post
of head of women’s courses and seminary.

As more and more teachers were drawn into
educational development the Soviet state was
able to increase the scope of its reorganizational
work in public education and the training of
new teachers.

Democratizing Higher
Education

In Soviet Russia not only the elementary and
secondary school was put on a democratic basis,
but also the higher school. In pre-revolutionary
Russia the actual and legal privileges of the pro-
pertied classes which gave them access to higher
education greatly reduced the opportunities for
the children of workers and peasants to get into
higher educational institutions. Only an insigni-
ficant minority succeeded in getting into higher
schools.

The Soviet Government put an end to this pra-
ctice. During the first school year higher schools
were made accessible to working people. At that
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time the struggle against teachers’ anti-Soviet ac-
tivities along with the reorganization of elemen-
tary and secondary school and the transfer of
schools to the People’s Commissariat for Educa-
tion took up a considerable part of the Commis-
sariat’s and the Council of People’s Commissars’
time and energy. Major attention was given to
the reform of eclementary and secondary educa-
tion. In the spring of 1918, after success in sol-
ving important problems in the organization of
schools, in the winning over of teachers to the
Soviet school and strengthening the state appara-
tus in charge of public education, the Commis-
sariat was ready to begin the reorganization of
higher educational establishments.

In keeping with Lenin’s policy of enlisting the
services of specialists in socialist development, the
People’s Commissariat for Education decided to
prepare and carry out the reform with the active
participation of higher-school teachers. The draft
of the reform was worked out in the midst of a
keen ideological and political struggle. The most
progressive specialists and revolutionary students
boldly supported the Soviet plan for democratiz-
ing higher schools. Reactionary professors fought
against it.

In July 1918 the Commissariat convened a con-
ference on this issue which was attended by 400
higher-school teachers, employees and students
from all over Russia. After a heated discussion
the conference took several important decisions
concerning the introduction of free tuition, the
necessity of democratizing the student body and
establishing faculties for the study of socialism,
but was unable to reach unanimity on the draw-
ing up of a draft reform. A Commission was elec-
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ted to work out draft university regulations. They
were completed during the week of July 15-23,
1918 and sent out to all local universities.

It became apparent, however, that unless urgent
measures were taken to reorganize higher schools
and first of all to make them more democratic,
the development of public education and the
training of specialists from the ranks of the peo-
ple would suffer during the coming school year.
It was impossible to wait for the final completion
of the draft which was to be discussed at a meet-
ing in September.

The Commissariat decided to set out in legal
form a procedure and conditions for acceptance of
students into higher schools that would make
them accessible to all working people. In the
meantime work on the draft regulations could
continue.

M. N. Pokrovsky, Deputy Commissar for Edu-
cation, then submitted to the Council of People’s
Commissars a draft decree “On the Rules of Ad-
mission to Higher Educational Establishments”.
Lenin regarded this as quite the proper proce-
dure.

On August 2, 1918 the Council of People’s
Commissars approved the above-mentioned dec-
ree and on August 6 it was published over Lenin’s
signature in the principal newspapers.

The decree abolished all the official obstacles
that had barred the working people from enter-
ing higher schools. There were no entrance exa-
minations, secondary-school certificates were not
required, tuition was free. All working people of
both sexes were eligible for higher educational
establishments. The decree gave warning that
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anyone guilty of discrimination against admis-
sion of women would be brought before a Revo-
lutionary Tribunal.

Soviet educationalists acknowledge the impor-
tance of secondary school certificates and entran-
ce examinations which are today an indispensable
part of the enrolment procedure. But at that time
the demands of the old school hindered the pro-
cess of putting education on a democratic basis.
With the victory of socialist democracy and the
consolidation of the Soviet state which gave the
working people and their children the fullest ac-
cess to education, higher education as well, new
requirements were introduced.

At a meeting of the Council of People’s Com-
missars to discuss the decree on the rules of ad-
mission to higher educational establishments, Le-
nin submitted a proposal which obliged the Peo-
ple’s Commissariat for Education to take every
step to prepare for the unqualified admittance
of all working people who applied for entrance.
“The Council of People’s Commissars,” the draft
ran, “instructs the Commissariat for Education at
once to draw up several decisions and measures
so that in the event of the number of applicants
to the higher educational institutions exceeding
the usual number of places, special measures be
taken to ensure a chance to study for all who
so desire, and to ensure there be no actual or
legal privileges for the propertied classes. Priority
must certainly go to workers and poor peasants
who are to be given grants on an extensive sca-
le.” Lenin’s proposal was unanimously approved
and published as a decision of the Council of
People’s Commissars together with the decree on
the rules of admission to higher schools.
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The decree On the Rules of Admission to Hig-
her Educational Establishments of the RSFSR
which was drawn up and adopted by the Coun-
cil of People’s Commissars with Lenin’s most ac-
tive participation laid the legal basis for the re-
form of the higher school.

A practical step towards making higher educa-
tion more accessible to the people was the founda-
tion of universities in Nizhny-Novgorod, Voro-
nezh and Ivanovo-Voznesensk.

In August 1918 the first steps were made to
organize the Moscow Mining Academy. A draft
decree on the foundation of the Moscow Mining
Academy was presented to the Government by
Comrade N. M. Fedorovsky. Lenin, who was
chairman of the meeting, showed great interest
in the proposal, but made the point that such
mining districts as those in the Urals and the South
of Russia were insufficiently provided with higher
mining schools and proposed setting up a commis-
sion consisting of representatives from the above-
mentioned mining districts, the State Control and
the People’s Commissariat for Finance to decide
whether the Mining Academy should be set up in
Moscow or in some other region.

After a detailed discussion of the project the
Commission reached the unanimous conclusion
that the Mining Academy should be set up in
Moscow, the representatives from the Urals and
southern mining districts being also for it. Due
to the fact that Moscow was simultaneously the
centre of a mining district, the country’s largest
industrial centre and an important cultural centre
which would provide the future Academy with
sufficient teachers, it seemed the most suitable
site for the Mining Academy.
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Unfortunately, in 1918 the majority of the
most progressive-minded young people were not
able to avail themselves of the opportunities of-
fered in the sphere of higher education: they
went off to join the ranks of the Red Army to
defend the socialist gains of their country in the
Civil War that broke out that year.

Among the cultural issues discussed by the
Council of People’s. Commissars under Lenin’s
leadership, the problems of education were second
only to those of the press. Among the financial
questions discussed by the government between
November 1917 and July 1918 particular atten-
tion was paid to the financing of education as a
whole, and the different establishments under the
Commissariat for Education, in particular.

The People’s Commissariat for Education was
among the first of the government bodies to sub-
mit its budget for 1918 to the Council of People’s
Commissars on March 2, 1918. This was not sim-
ply because it was particularly energetic in set-
ting about its business, but because the cultural
development of the people was one of the basic
aims of the Soviet state. The government was
very generous in financing public education. As
regards the state budget for the first half of
1918 the expenses of the Commissariat for Educa-
tion were envisaged at 465,100,000 roubles, which
was only 30,000,000 roubles less than those plan-
ned for defence.
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During 1918 the Council of People’s Commis-
sars repeatedly reviewed the question of raising
teachers’ pay, a start on which had been made
with the January decree granting a lump-sum
addition to salaries for November and December
1917.

On June 22, 1918, a decree of the Council of
People’s Commissars On the Rates of Teacher’s
Wages fixed the monthly wages of elementary-
and secondary-school teachers. Long-service in-
crements were also introduced. At the end of
1918 teachers’ wages were raised. Lenin regarded
the constant concern displayed by the state for
the teachers’ living conditions as one of the main
achievements of the young republic. In the letter
to the People’s Commissars of August 29, 1918
on the government’s resolution on the report on
the work of the Commissariats of October 25,
1917, Lenin demanded that note be taken of
“...improvement in the position of the masses
(raising of the wages for the workers, school-tea-
chers, etc.).”

Before the Civil War started the Soviet state
managed to introduce a number of important
changes in the cultural life of the country, in edu-
cating the working people. The great educational
aims of the Soviet state were given legal expres-
sion in the first Soviet Constitution, the Constitu-
tion of the RSFSR, adopted by the Fifth Congress
of Soviets on Julv 11, 1918. “To ensure the work-
ing people recal access to education,” read Article
17 of the Coustitution, “the Russian Socialist Fe-
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derative Soviet Republic sets itself the task of
providing the workers and the poor peasants
with a complete, all-round education free of
charge.”

Reorganization measures were carried out dur-
ing the school year, which, of course, had an ef-
fect on the speed and manner of their implemen-
tation. Substantial advances had been made by
the beginning of the 1918/1919 school year, the
first complete school year under the Soviet sys-
tem. The old, burcaucratic apparatus had been
broken up and the People’s Commissariat for
Education was put in charge of all educational
work; the sabotage of the teachers acting under
the ideological and political influence of the bour-
geoisic was stopped and the majority of them
were taking part in Soviet construction. The first
decisive steps had been made towards putting
education on a democratic basis and giving the
people access to culture. These included the eli-
mination of all legal obstacles to education, all
hangovers from the old regime in schonol, enlist-
ing the services of workers and peasants in build-
ing the Soviet school system and establishing free
tuition.

Soviet pedagogics and the new school system
were given legal basis in the form of decrees
and decisions of the Council of People’s Com-
missars and the People’s Commissariat for Educa-
tion. Among these, Lenin’s decrees can be regar-
ded as landmarks defining the road of Soviet cul-
tural development. They are facts which enable
the historian to form a comprehensive idea of the
atmosphere during the early post-revolutionary
period of the struggle of the working people un-
der the leadership of the Bolshevik Party for a
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new, socialist culture.

Putting public education on a democratic basis
and its reorganization along socialist lines follow-
ed the path set by Lenin. All the most impor-
tant measures of the Soviet state in the sphere of
culture and education were put into effect thro-
ugh Lenin’s initiative or with his close participa-
tion. In May 1919, speaking at the First All-Rus-
sia Congress on adult education, Lenin said: “I
am sure that there is not another sphere of So-
viet activity in which such enormous progress has
been made during the past eighteen months as in
the sphere of adult education.” It is important to
note that almost half of the period mentioned in
Lenin’s speech refers to the time described in
this work.

Lenin regarded public education as an impor-
tant lever in reorganizing the country’s social
life, as an integral part of the struggle for socia-
lism. Right from the beginning of the October
Revolution Lenin began issuing important in-
structions on the aims and means of Soviet edu-
cation. His articles and speeches and the state
documents referring to 1917-1918 set a number
of definite tasks before the Soviet educational
system. Lenin’s decrees on education formed the
legal basis for the building of the Soviet school.
As Lunacharsky justly noted, the great leader of
communism was at the same time a founder of
Soviet pedagogics. Lenin’s ideas laid the ground-
work for the development of Soviet pedagogics.

Lenin’s Teaching
on Public Education
and Communist Upbringing

Marx and Engels laid a solid foundation for the
theory of communist education. They elaborated
important principles, based on a new method for
education and the development of proletarian
morality and were the first to advance and de-
velop the idea of polytechnical education. The
theory of communist education was developed
by Lenin.

Lenin drew general conclusions on the strug-
gle of the working class, thereby making an in-
valuable contribution to Marxism. He developed
dialectical materialism, the philosophy of the
revolutionary proletariat, added to Marx’s econo-
mic theories and his theory of scientific commun-
ism. Lenin’s doctrine on communist upbringing
and the teaching of the rising generation is an
integral part of Marxist theory.
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Lenin on the Class Character
of Education and the School

Lenin always looked at problems of education
in their relation to the general political aims of
the working class at different stages of social de-
velopment. During the tsarist regime he regarded
the solution of these problems as bound up with
the task of developing in the proletariat a prog-
ressive class consciousness. In 1895, at the outset
of his revolutionary activity, he wrote, “Without
knowledge the workers are defenceless, with
knowledge they are a force!”

Lenin pointed out to the proletariat of Russia
that without a revolutionary struggle against the
tsarist autocracy, without overthrowing. the land-
lords and bourgeoisie it was impossible to bring
about any radical change in public education.

The spreading of social-democratic ideas
among the working class and its understanding of
the proletariat’s historical mission as the grave-
digger of capitalism were hindered at the end
of the 19th century by a number of theories
whose authors regarded economic development
as directly dependent on the progress of educa-
tion. They also claimed that it was possible to im-
prove the position of the working people through
government reforms. Lenin showed the uselessness
of trying to develop education independent of its
material basis, or regarding it as an objective in
itself. On the basis of Marx’s theory that educa-
tion is determined by social relations and depends
in the final analysis on the material means of
production, Lenin proved convincingly with an
analysis based on extensive statistical material
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that the development of capitalism in Russia
exerted a favourable influence on the growth of
the workers’ class consciousness and the develop-
ment of literacy. However, this influence was on-
ly relative, as it is not in the interests of a bour-
geois landowner government to equip the working
people with knowledge.

Lenin was extremely critical of all attempts to
conceal the class nature of education in a class
society. In his articles Gymnasium Farms and
Corrective Gymnasia (1895), and Gems of Narod-
nik Project-Mongering (1897) in which Lenin
develops the ideas expressed in the first article, he
exposed the reactionary and utopian nature of
the plan proposed by S. N. Yuzhakov, the promi-
nent theoretician of the liberal Narodniks, to
create a “national school independent of class”
In a tsarist state.

Yuzhakov planned to reform the secondary
school by establishing in Russia for poor peasants
15-20 thousand separate boys’ and girls’ gymnasia
which would simultaneously serve as the kernel
of production associations. There the pupils would
study during the winter, and in summer take
part in agricultural work to pay for their mainte-
nance at school. The usual secondary schools re-
quiring the payment of tuition fees would be re-
tained for the well-off sections of the population.
Gymnasium farms were to provide the majority
of peasants’ children with secondary education
which, according to the author of that project,
would lead to the emergence of a general type
of state secondary school and the elimination of
the class school. '

In his article Gems of Narodnik Project-Mon-
gering Lenin gave a splendid definition of the na-
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ture of class and estate school. “Estate schools,”
he writes, “demand that pupils shall belong to a
given social estate. The class school knows no es-
tates, it only knows citizens. Of all pupils it de-
mands one thing only, namely that they should
pay for their education.” .

Lenin regarded the struggle against the estate
elements, which were still strongly represented
in the system of public education in Russia of
the nineties, as one of the proletariat’s vital tasks
during the preparation of the bourgeois-democra-
tic revolution. At the same time he emphasized
that the organization of a general type of state
secondary school in bourgeois and _landowner
Russia would not mean the elimination of the
class character of education, as Yuzhakov sup-
posed, but simply the replacing of the estate school
by the class, bourgeois school which would
make education “organized in one and the same
way and equally accessible to all the we_althy.
Lenin proposed in contrast to the bourgeois class
school a truly democratic uniform compulsory
labour school which would be established by the
proletariat after the overthrow of tsarism.

As the revolutionary movement developed Le-
nin resolutely opposed attempts by various types
of opportunists and revisionists to disguise the
class character of education, culture and th'e
school in a class society. A valuable work on this
question is his Critical Remarks on the National
Question (1918) in which be criticizes the theory
of national cultural autonomy, produped by the
Austrian Social-Democrats. In disputing one of
the provisions of this theory, which presupposes
the existence of a single national culture in a ca-
pitalist society, Lenin wrote: “The elements of
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democratic and socialist culture are present, if on-
ly in rudimentary form, in every national cul-
ture, since in every nation there are toiling and
exploited masses, whose conditions of life inevi-
tably give rise to the ideology of democracy and
socialism. But every nation also possesses a bour-
geois culture (and ‘most nations a reactionary
and clerical culture as well) in the form, not me-
rely of ‘clements,” but of the dominant culture.”
Lenin’s theory on the existence of two cultures
in every national culture was a warning to the
proletariat of the danger of bourgeois nationalism,
which fosters in the rising generation the spirit
of national isolation and intolerance of other
peoples.

In his article On the National Pride of the
Great Russians, written at the beginning of the
First World War when chauvinist ideas were
being widely propagated not only by monarchists
and the Cadets but also by the Menshevik lead-
ers, Lenin explained the Marxist interpretation of
patriotism and the feeling of national pride. He
emphasized that all politically conscious Great-
Russian proletarians linked both these feelings
with their revolutionary struggle against the mo-
narchy of landlords and capitalists, with class so-
lidarity in regard to the working class of Russia
and on a world-wide scale: “The interests of the
Great Russians’ national pride (understood, not
in the slavish sense) coincide with the socialist
interests of the Great-Russian (and all other) pro-

letarians.” Lenin’s teaching on the indissoluble

links between proletarian patriotism and inter-
nationalism, on the full equality of all peoples
and the necessity of providing each of them with
every opportunity for the building of a national
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culture of its own, is being carried out in the
USSR and other socialist countries where a multi-
national socialist culture is developing and grow-
ing stronger.

By giving concrete form to the Marxist doctrine
on the class character of education in class so-
ciety, Lenin showed that Russian tsarism was
deliberately barring the way of the people to
knowledge. In 1895 a “strictly confidential” letter
written by the Minister of Internal Affairs Dur-
novo to the reactionary Procurator General of the
Holy Synod Pobedonostsev, accidently fell into
Lenin’s hands. It discussed the danger of Sunday
schools to the tsarist regime. In his article What
Are Our Ministers Thinking About? Lenin wrote,
“The Minister regards the workers as gunpowder,
and knowledge and education as a spark; the Mi-
nister is convinced that if the spark falls into the
gunpowder, the explosion. will be directed first
and foremost against the government.” In many
of his speeches, in his articles for Iskra during
1900-1903, in his booklet To the Rural Poor, in
the article Signs of Bankruptcy and in other
works Lenin explained that the tsarist autocracy
was the bitterest enemy of the people’s cultural
development. It was doing everything to suppress
the people’s desire for education; it had made a
pact with the Orthodox Church, and was carrying
out a colonial policy towards the non-Russian
peoples which deprived them of schools in which
instruction was given in the native languages.

The class nature of the policy pursued by the
tsar’s government in the sphere of education was
particularly exposed in the draft of a speech
which Lenin wrote in 1918 for A. E. Badayev, a
Bolshevik deputy to the Fourth State Duma, dur-
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ing the discussion of the 1914 budget for educa-
tional needs. The speech, later included in Le-
nin’s Collected Works under the title of The
Question of Ministry of Education Policy, gives
official statistics showing the state of “public mis-
education.” Proceeding from the fact that four-
fifth of the rising generation of Russia were
doomed to illiteracy and that only 27 per cent of
the adult population were literate, Lenin came to
the conclusion that, “There is no other country
so barbarous and in which the masses of the
people are robbed to such an extent of education,
light and knowledge~—no other such country has
remained in Europe; Russia is the exception.”
This “barbarous” state of the masses, Lenin said,
was inevitable in a country where serfdom was
a state system, in a country which declared itself
too poor to develop public education but was
“rich enough to waste millions and tens of mil-
lions on aristocratic parasites, on military adven-
tures and on hand-outs to owners of sugar refine-
ries, oil kings and so on.”

Lenin gave convincing proof that Russia would
lack finance for education until the people over-
threw the government of the bourgeoisie and land-
owners which was exceptionally hostile to their
interests. Even before the October Revolution in
October 1914 the Bolshevik Party guided by
Lenin struggled steadfastly to equip the proleta-
riat with knowledge and to develop the workers’
political outlook. The Party regarded this as an
indispensable condition for preparing the prole-
tariat for the scizure of power and the reorga-
nization of bourgeois society into a socialist one
which would give the masses the broadest access
to culture and education.
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Lenin on the Cultural

Revolution and the Role
of the School in the Struggle
for Communism

Lenin considered a social revolution an in-
dispensable prerequisite for a cultural revolution.
He was devastating in his criticism of the claims
of various reformists that transition from capital-
ism to socialism could be achieved in a peaceful
way requiring only a certain level of development
in culture and the productive forces in a bour-
geois society. In May 1923 Pravda published
Lenin’s Our Revolution where he wrote, “If a
definite level of culture is required for the buil-
ding of socialism (although nobody can say just
what that definite ‘level of culture’ is, for it dif-
fers in every West-European country), why can-
not we begin by first achieving the prerequisites
for that definite level of culture in a revolutionary
way, and then, with the aid of the workers’ and
peasants’ government and the Soviet system, pro-
ceed to overtake the other nations?”

The cornerstone of Lenin’s teaching on cultu-
ral revolution is the thesis that the people whom
tsarism had kept in a state of intellectual dark-
ness and ignorance had to be given access to cul-
ture in order to become active builders of so-
cialism and creators of new cultural values.
Speaking in January 1918 at the Third All-Rus-
sia Congress of Soviets, Lenin said, “In the old
days, human genius, the brain of man, created
only to give some the benefits of technology and
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culture, and to deprive others of the bare necessi-
ties, education and development. From now on all
the marvels of science and the gains of culture
belong to the nation as a whole, and never again
will man’s brain and human genius be used for
oppression and exploitation.” Lenin regarded the
people’siparticipation in revolutionary activity as

~an essential factor in their development of a pro-

gressive, socialist consciousness.

In many of his early post-revolutionary spee-
ches Lenin pointed out that in contrast to uto-
pian socialists, who planned the building of a
new society with especially virtuous people
brought up in special “hothouse” establishments,
the Party’s aim was to build communism “from
the mass human material which has been corrupt-
ed by hundreds and thousands of years of slavery,
serfdom, capitalism, by small individual enter-
prise, and by the war of every man against his
neighbour to obtain a place in the market, or a
higher price for his product or his labour.” Marx-
ism-Leninism teaches us that only in the pro-
cess of building socialism, which means the doing
away with all forms of exploitation of man by
man, will people be able to overcome the vestiges
of the past in their consciousness and discard
habits which have grown up as a result of pri-
vate ownership.

Lenin emphasized that a cultural revolution
was not achieved in a day but was a long pro-
cess. Its practical weapons are the eradication
of illiteracy among the adult population, the in-
troduction of universal education for all children
of school age, the raising of the cultural level of
the working people of all nationalities and the
creation of a genuine people’s intelligentsia.
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Lenin regarded the school as an important fac-
tor in bringing about a cultural revolution. After
the victory of the proletariat, the Bolshevik Par-
ty set public education the task of completing
“the work that began with the October Revolution
in 1917 to convert the school from an instrument
of the class rule of the bourgeoisic into an in-
strument for the overthrow of that rule and for
the complete abolition of the division of society
into classes.” The considerable political impor-
tance attached by Lenin to the education of the
rising generation in the spirit of communism is
evident in his speech at the First All-Russia Con-
gress on Education: “We say that our work in
the sphere of education is part of the struggle
for overthrowing the bourgeoisie. We publicly
declare that education divorced from life and po-
litics is lies and hypocrisy.” The proletarian revo-
lution radically changes the character of educa-
tion by placing it at the service of the working
people and turning it into an instrument for the
revolutionary reorganization of society.

In his speeches Lenin invariably ‘stressed the
fact that the school must be closely linked with
life and the building of socialism and the train-
ing of active fighters who work for the victory
of the new social system.

Educating the New Man
in a Socialist Society

From the very start of his revolutionary work
Lenin concentrated on the ideological and’ politi-
cal education of student youth and on bringing
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it into active political work. While preparing for
the Second Congress of the Bolshevik Party he
worked out a draft resolution on the attitude to-
wards student youth. He proposed that all groups
and circles of students concentrate their atten-
tion on the development among their members of
an integral and consistent revolutionary outlook.
For this purpose he recommended serious study
of Marxism as well as acquaintance with the
views of the Russian Narodniks and West-Euro-
pean opportunists who represented the main stre-
am of those engaged in the progressive struggle
of their time. The youth was warned against
“false friends” who diverted them from revolu-
tionary education with empty words and implant-
ed in them an unprincipled and light-minded at-
titude towards revolutionary work. The draft no-
ted that in the process of taking up practical re-
volutionary work youth should establish contact
with Social-Democratic organizations.

Under pressure from opportunist representati-
ves to the Congress the phrase about “false
friends” was excluded from Lenin’s draft. Apart
from that, the resolution was adopted in its ini-
tial form and played an important role in the
ideological and political education of young peo-
ple studying in secondary and higher schools of
Russia, and in drawing them into active revolu-
tionary work. In February 1905, at the height of
the revolutionary struggle, Lenin once again
brought up the question of drawing the youth
more actively into revolutionary work. “This is
a time of war,” he wrote. “The youth-—the stu-
dents, and still more so the young workers—will
decide the issue of the whole struggle.”

Lenin’s article The Youth International is full
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of faith in youth’s revolutionary aspirations and
creative powers. “The middle-aged and the
aged,” he wrote, “often do not know how to ap-
proach the youth, for the youth must of neces-
sity advance to socialism in a different way, by
other paths, in other forms, in other circumstances
than their fathers.” Taking into account youth’s
own particular qualities and the new conditions
under which they live and work, Lenin advocated
giving them an independent organization, as with-
out full independence they would not be able to
develop into capable socialists or advance socia-
lism.

After the Young Communist League was foun-
ded Lenin devoted much time and thought to its
problems. Speaking at the Third Congress of the
Young Communist League on October 2, 1920,
Lenin proposed a programme for the communist
education of youth and specified the ways and
means of carrying it out. In it he advanced a
thesis of importance of the theory of communist
education saying that conscious mastery of vital
knowledge and the development of a new, pro-
letarian morality was possible only if the young
people were directly engaged in a determined
struggle for the reorganization of the old society,
for the triumph of communism. Lenin’s thesis
originated in the Marxist doctrine on the role of
practical revolutionary experience in transform-
ing the world and the minds of the masses.

This view of practical revolutionary experien-
ce also provides a basis for evolving a fundamen-
tally new treatment of the problem of developing
man’s individuality which was first formulated
by Marx and later developed in Lenin’s works.
They established that man’s activity as an indi-
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vidual was an indispensable factor in his devel-
opment. it brings out the inherent characteristics
of a person’s individuality, which are formed in
close relationship with external social conditions
of development, namely environment and edu-
cation. Only under socialism, when social inequa-
lity is ended, can the real conditions be created
for the free development of the individuality and
the fullest use of man’s abilities.

Coming out against the attempts made in Rus-
sia to distort the socialist doctrine of equality,
Lenin wrote: “When we say that experience and
reason prove that men are not equal, we mean
by equality, equality in abilities or similarity in
physical strength and mental ability.

“It goes without saying that in this respect men
are not equal. No sensible person and no socia-
list forgets this. But this kind of equality has
nothing whatever to do with socialism.” Further
on Lenin went on to say that when socialists
speak of equality they mean social equality not
the equality of physical and moral abilities. This
equality is ensured by the economic relations
which are established in a socialist society, whe-
re there unfolds a process of eliminating classes
and distinctions between town and country, bet-
ween physical and mental labour. In several of
his works written in 1919 Lenin showed that the-
se new social relations must become a basis for
the harmonious development of people. Draft
Programme of the R.C.P.(B.), A Great Beginning,
and Economics and Politics in the Era of lhe
Dictatorship of the Proletariat are among such
works. He explored this question thoroughly in
“Left-tWing” Communism—an Infantile Disorder
(1920). Taking as a basis the experience of socia-
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list construction in Soviet Russia, which began
immediately after the establishment of the pro-
letarian dictatorship, Lenin assumed that in due
course communist society would be able “...to
eliminate the division of labour among people,
to educate and school people, give them all-
round development and an all-round training, so
that they are able to do everything.”

Lenin on the Assimilation
of Knowledge

When he unfolded the programme of educat-
ing the new man, Lenin said that the assimilation
of knowledge and the raising of the working peo-
ple’s cultural level was a task of first importance.
In several of his speeches made during 1918-
1920, he mentioned the people’s desire for educa-
tion and remarked that this desire was bound up
with the struggle for revolutionary and social
changes. At the First All-Russia Congress on
Education Lenin said, “The working people are
thirsting for knowledge because they need it to
win. Nine out of ten of the working people have
realized that knowledge is a weapon in their
struggle for emancipation, that their failures are
due to lack of education, and that now it is up
to them really to give everyone access to educa-
tion.”

Lenin pointed out that the victorious proletariat
would have to overcome not only the military and
political resistance of the capitalists but also their
ideological resistance, which was the most power-
ful of all. He gave warning that the cultural aim
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would not be reached as quickly as the political
and military aims, that the task of educating the
broad masses would take a long time and would
require great persistence and systematic work.
Particular stress was placed on equipping the ris-
ing generation of working people with scientific
knowledge.

The Soviet Government made secondary and
higher school legally accessible to every worker.
At the same time Lenin raised the problem of
creating conditions that would enable the proleta-
riat to study. The plan for the People’s Commis-
sariat for Education was supplemented by an un-
dertaking to provide grants for all students from
the proletariat and poor peasantry. Lenin suppor-
ted the proposal of the Deputy Commissar for
Education M. N. Pokrovsky to establish workers’
faculties which allowed the enrolment of young
people in higher institutions of learning before
completion of secondary school. Lenin directed
the truly titanic enterprise of organizing the edu-
cational front; not a single important question
related to the work of the People’s Commissariat
for Education escaped his attention.

Lenin explained to the working youth that its
chief task was to study. He devoted his speech
at the Third Congress of the Young Communist
League to the problem of what and how young
people should study to achieve success in the
struggle for communism begun by their fathers.
He showed clearly what it meant to study com-
munism and how to treat the cultural heritage
of the past. In warning against the superficial
use of communist slogans and booklets, Lenin
pointed out the primary importance of a broad
general education. “You can become a Commun-
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ist,” he said, “only when you enrich your mind
with a knowledge of all the treasures created by
mankind.” In these theses Lenin showed the un-
breakable continuity of the cultures of different
epochs. Lenin wrote that proletarian culture “is
not clutched out of thin air; it is not an inven-
tion of those who call themselves experts in pro-
letarian culture. That is all nonsense. Proletarian
culture must be the logical development of the
store of knowledge mankind has accumulated un-
der the yoke of capitalist, landowner and bureau-
cratic society.”

Lenin displayed a profound understanding of
the relations between the old and the new cul-
ture. In his classical work Materialism and Empi-
rio-Criticism he upheld and developed the theo-
retical premises of the Marxist Party, having
summed up all the essential achievements of sci-
ence, particularly in the natural sciences, in the
period following the death of Engels. In a num-
ber of articles Lenin shows the continuity be-
tween proletarian ideology and progressive ideas
advanced in the preceding stages of the libera-
tion movement in Russia.

Lenin repeatedly emphasized that all the prog-
ressive elements in a cultural heritage should be
critically analyzed by the proletariat and used
to develop socialist culture and to educate ener-
getic and conscientious builders of a communist
society. In the light of these tasks Lenin deman-
ded the exclusion from the legacy of the old
school of all that had been to the advantage of
the exploiting classes, the rejection of all that
had provided the capitalists with obedient work-
ers. But he always stressed the great importance
of a systematic education for the young.
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In criticizing the old school, Lenin said that
a radical reorganization was necessary for the
achievement of real communist education. He
firmly condemned the system of cramming which
existed in the old school, and pointed out the ne-
cessity of enriching the mind “with all those facts
that are indispensable to the well-educated man
of today.” Without.knowledge of basic facts, com-
munism would become meaningless. The seconda-
ry school, in his opinion, had to provide its gra-
duates with a broad general education and the
fundamentals of scientific knowledge. Only on
the basis of such an education could one train
highly-educated, highly-cultured and high-prin-
cipled young people capable of absorbing com-
munist theory and using the knowledge accumu-
lated by man for the building of communism. The
school was called upon to provide a thorough
mastery of the “fundamentals of knowledge,”
and “all those facts” comprising the basis of con-
temporary education.

These theseshad and still have immense prac-
tical and theoretical significance for Soviet edu-
cation. The full-scale building of communism in
the USSR, the progress of science and technology
and the changes in the character of labour and
the patterns of the trades and professions in pro-
duction have confronted the modern Soviet school
with a series of new problems. For example, in
order to raise the level of general education it
is necessary to overcome the contradiction bet-
ween the continuous growth in scientific and tech-
nical information and the possibilities of assimi-
lating this material in school. It is quite obvious
that the maximum . effort should be exerted to
improve school curricula and the organization
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and methods of education, so as to bring them
into conformity with all modern achievements of
science and technology and to establish close con-
tacts between education and life.

Lenin repeatedly stated that assimilation of
knowledge was a necessary requisite for the for-
mation of a communist outlook on the world and
a communist standard of behaviour in the young.
By developing a scientific outlook, people come
to know the objective laws of natural and social
development and become active participants in
revolutionary changes. “Our school,” said Lenin,
“must provide the youth with the fundamentals
of knowledge, the ability to evolve communist
views independently; they must make educated
people of the youth.” For the youth communism
shall be something “that will embody conclusions
inevitable from the standpoint of present-day
education.”

Precise knowledge of facts is of great importan-
ce for the correct analysis and appraisal of phe-
nomena. However, Lenin warned ' against the
danger of a subjective approach and such un-
scientific methods as the use of isolated facts and
manipulation of examples at random. Facts have
to be taken as a whole, in their context and en-
tirety. Only the dialectical method shows their
objective connection and provides a guarantee
against an arbitrary selection of facts. “Firstly, if
we are to have a true knowledge of an object,”
wrote Lenin, “we must look at and examine all
its facts, its connections and ‘mediacies’. That is
something we cannot ever hope to achieve com-
pletely, but the rule of comprehensiveness is a
safeguard against mistakes and rigidity. Secondly,
dialectical logic requires that an object should
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be taken in development, in change, in ‘self-
movement’ (as Hegel sometimes puts it). . . Third-
ly, a full ‘definition’ of an object must include
the whole of human experience, both as a crite-
rion of truth and a practical indicator of its con-
nection with human wants. Fourthly, dialectical
logic holds that ‘truth is always concrete, never
abstract’, as the late Plekhanov liked to say after
Hegel.” ’

Addressing the students of the Yakov Sverd-
lov Communist University Lenin said: “And the
chief thing is that you should acquire, as a re-
sult of your reading, as a result of the talks and
lectures. . . the ability to approach this question
independently ... Only when you learn to find
your way about independently in this question
may you consider yourself sufficiently confirmed
in your convictions and able with sufficient suc-
cess to defend them against anybody and at any
time.”

The formation of a materialist and dialectical
outlook helps to educate youth to be able to de-
fend their convictions and wage a struggle aga-
inst the survivals of the past in the minds of the
people and against all manifestations of bourgeois
ideology. These theses of Lenin received further
development in the CPSU Programme: “The Par-
ty considers it an integral part of its communist
education work to combat manifestations of bour-
geois ideology and morality, and the remnants
of private-owner psychology, superstitions, and
prejudices.”

When Lenin spoke on the education of the
younger generation, he repeatedly mentioned the
necessity of bridging the gap between theory
and practice, so very characteristic of bourgeois
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education. Without eliminating this gap and
without uniting theory and practice, conditions
for the training of highly-educated and energetic
people to build communist society cannot be pro-
vided. Therefore, education cannot be limited
to the precincts of the school and alienated from
practical experience. Lenin rejected schola.‘rshlp
in the sense of empty book learning. He believed
that communism could only be learned “by inse-
parably linking each step in the activities of the
schools, cach step in training, education and tea-
ching, with the struggle of all the working people
against the exploiters.” Every day young people
in town and country should tackle at least some
very small and simple problem arising from their
joint work. Only by directly participating in buil-
ding socialism can the young turn their knowledge
into convictions to guide them in their dal]y
work; this is the only way for students and pupils
to develop a positive attitude to life. Lenin’s teach-
ing on the connection between school and 1.1fe,
education and practical communist cons_tructwn,
has become the basis of Soviet practical and
theoretical education.

Lenin on the Combination
of Teaching with Productive

Labour and Polytechnical
Education -

Many of Lenin’s speeches and works on edu-
cation before and after the revolution were con-
cerned with developing the Marxist thesis
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that education be combined with productive la-
bour.

In the Gems of Narodnik Project-Mongering
Lenin stated very definitely that the “ideal fu-
ture society cannot be conceived without the com-
bination of education with the productive labour
of the younger generation: neither training and
education without productive labour, nor produc-
tive labour without parallel training and educa-
tion could be raised to the degree required by the
present level of technology and the state of scien-
tific knowledge.”

Lenin regarded the combining of children’s
schooling with their participation in productive
labour as a historically progressive phenomenon.
He considered the attempts to ban. teenagers
completely from capitalist industry, as reactiona-
ry, but denounced their brutal. exploitation by
factory owners. To protect the health of the rising
generation Lenin called upon the proletariat of
Russia to fight to keep children who had not yet
reached a certain age from employment in capi-
talist enterprises, and to obtain “adequate hygienic
conditions” for young workers.

After the October Revolution Lenin made it
his particular concern to see that the Soviet state
did not allow children to engage in work beyond
their strength, working teenagers were to be pro-
vided with conditions which would help to deve-
lop their physical and intellectual abilities. Simul-
tancously he raised with great urgency the ques-
tion of drawing the entire younger generation in-
to social labour and the building of socialism.

Lenin regarded the major defect of the entire
system of bourgeois education its alienation from
real life and labour. As he said, “One of the fun-
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damental faults of education in the capitalist
world was its alienation from the basic task of
organizing labour, since the capitalist had to train
and educate obedient and disciplined workers.
There was no connection in capitalist society be-
tween the actual tasks of the organization of so-
cial labour and teaching.” The school under s0-
cialism had to overcome this main shortcoming
in the system of education. At the Third Cong-
ress of the Young Communist League Lenin
spoke of combining the education of the young
with their participation in economic rehabilita-
tion, in developing culture and education, which
he regarded as an important factor promoting the
struggle of the working people for communism.
Like his predecessors Marx and Engels, Lenin
closely linked the education of young people un-
der socialism with productive labour. Marx re-
garded polytechnical or technological education
as teaching the rising generation the basic prin-
ciples of all the processes of production and the
knowledge of how to operate the simplest piece
of industrial equipment. The theory of polytech-
nical education was first formulated by the foun-
ders of Marxism. They established that large-
scale machine production, founded on a “revolu-
tionary technological basis” required from the
workers a general technological culture, ability
to operate different machines and to handle dif-
ferent jobs. At the same time they showed that
only under socialism would it become fully pos-
sible to study the fundamentals of modern pro-
duction in theory and practice, when society it-
self would be interested in achieving a high le-
vel of industrial and agricultural production
" and the all-round development of its members.

60.

In polytechnical education Lenin consi
t?lectrlcal engineering a subject of majc:)rn ilri;)i‘c-l
%gnce to youth. He proposed in 1920, when the
state plan for the electrification of the countr
was being worked out, the idea of developinz
a nation-wide campaign for the study of elec-
tricity which would involve active school partici-
pzilt.lon. The Theses on Production Propaganda
\lzv ich were drafted by Lenin on November 18
920, proposed that the services of journalists’
engineers, agronomists, teachers, and Soviet s e-’
cialists be used in the propaganda campaignpto
spread information about production regularl
publishing booklets and leaflets which alony
with text-books and reviews of foreign technolog
gy would help to disseminate vocational-tech-
mil ar(xic} polytichnical instruction.

iccording to Lenin’s wife and ¢ -
dezhda Krupskaya, in 1920 and 19210%2?1?1? (E)Is-
ce‘ntrated more than ever before on production
propaganda and polytechnical education. This
was be':cause. he closely associated their imple-
mentation with the electrification of the counfzr
and the transition to a planned national econg—’
my. ESSCntl%ll to a planned economy were a so-
cially conscious people, a high cultural level of
work and labour training of a kind which would
enable the regrouping of the labour force in
case of need. To solve these great economic and

?001;£l:frll.taikf( one had to give the people access
ic
ni%a)ll sch(?ol. nowledge and found the polytech-
n December 22, 1920, in his report
Z{lork of the Council of People’s Coﬁlmissoarxlrst};s
the Eighth Congress of Soviets, Lenin proposed
informing the people on a broad scale of the
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state plan for the country’s electrification which
he called the “second Party programme.” In his
opinion it was essential that each new power
station should make a contribution to the ad-
vance of education.

Lenin developed the fundamental Marxist
theses on polytechnical education, and gave
them practical form, defining, in particular, the
important branches of socialist production of
which students should have a basic knowledge.
Among these main branches Lenin included po-
wer engineering, mechanics, chemistry and agri-
culture.

Lenin regarded the reorganization of Russia’s
backward agricultural economy on the basis of
clectrification and advanced technology as an
important factor for the elimination of distinc-
tions between town and country and the forma-
tion of a society without classes. By including
the knowledge of agronomy in the field of poly-
technical education, Lenin gave this branch of
education a broader range than Marx and En-
gels had. He also regarded as very important
the practical measures required for developing
polytechnical schools which he recommended
putting into effect immediately, despite the back-
ward state of industry and general economic col-
lapse.

Among the measures of importance Lenin
mentioned visits by pupils to nearby power sta-
tions where they would hear on-the-spot lec-
tures, including demonstrations of experiments;
practical work with electricity; organization of
excursions to state farms and plants, the build-
ing of local museums of polytechnical education,
etc. To carry out polytechnical education on a
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large scale Lenin proposed inviting the colla-
boration of all engineers and ag;onomists as
well as all university graduates of the Ph'y’sics
and Mathematics Department. In this way the
country would acquire in a few years sufficient
cadres with a polytechnical training to raise in-
dustry and agriculture to a higher technological
level _commensurate with the requirements of
socialism.

Lenin opposed early specialization but advoca-
ted combining vocational training and polytech-
nical education. In this respect particular interest
15 commanded by the draft supplement to the
section of the Party Programme on public edu-
cation: the introduction of polytechnical educa-
tion for young men and adults (for adults: the
development of vocational training developing
into polytechnical education), and the develop:
ment of school children’s individual activities.

Lenin followed with keen interest the progress
of the Party meeting on public education in
which there was a heated discussion of the pro-
blem of general and polytechnical education and
vocational training which had begun before the
meeting. As a result of long debates the meeting
decided to adopt as the basic school a seven-year
general educational and polytechnical school em-
bracing all children between the age of eight
and fifteen; on this basis specialized secondary'
schools and other vocational schools with-a 3 to
4 year course of study would be set up. The se-
nior classes, embracing sixteen- and seventeen-
year-old pupils were to be reorganized into spe-
cialized secondary schools. '

In his article The Work of the People’s Com-~
missariat for Fducation Lenin wrote: “While we
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are temporarily compelled to lower the age (for
gla(:silzg I]from generall) polyt;c_hnical education to
polytechnical vocational training) fI‘OI‘I.l seventeen
to fifteen, the ‘Party must regard this lowering
of the age ‘as only’ (Point I of Central Commit-
tee’s Instructions) a practical expedient r’le,:,ceSS}ta—
ted by the ‘country’s poverty and ruin’. _P}:n?t-
ing to the fact that “general arguments wit , u-
tile efforts to ‘substantiate’ this lowering are cPap—
trap,” Lenin considered it necessary for the e(é—
ple’s Commissariat for Education to concentr'a?
on studying and utilizing constructive pfactlcad
experience. With this aim in view he pi.oposef
in the Instructions of the Centm! Cqmmzttee )
the R.C.P. to Communists Working in the Pe(_i:
ple’'s Commassariat for Education the wide-scale
recruitment of teachers to local and particu-
larly central executive posts, who have had lot?lg
practical experience and are yve!l—vers_ed in the
theory of education, and'speaahsts w1th‘exicen—
sive experience in vocational and technical as

agricultural training. N .
Weﬁleiin’f theses on the linking of tuition w1t]3
productive labour, on polytechnical education an
the vocational training of young _people fon a
broad polytechnical basis have a_ugmﬁcancc or us
today. By using them cogxstructwely we can im-
prove the training of pupils for work and streng-
then the bonds between school and society.

Lenin on the Teacher

The teacher is the most important person 1n thfi
school. Tt is his ideological convictions, expeuer;‘ce’
and teaching abilities which are responsible for
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the entire process of teaching and training. In
an answer to a letter from a group of students at
a Party school on the Island of Capri, Lenin
wrote: “I repeat: the real character and trend of
the school is determined not by the good inten-
tions of the local organizations, not by decisions
of the ‘Council’ of students, not by ‘curricula’ and
so forth, but the lecturing personnel.” This was a
new contribution to the Marxist teaching on the
class character of education. The statement that
neither control nor curricula were able to change
the direction of education which is determined
only by the teaching staff, undoubtedly reflected
the experience of progressive teachers of that
time, who took a more resolute and independent
line in daily dealing with the teaching problems
than their liberal colleagues.

Attaching considerable importance to the work
of the schoolteacher Lenin was unsparing in his
condemnation of the bourgeois and landowner
government of Russia which deliberately tried to
keep the minds of the working people in- an
unenlightened state and expose the schoolteacher
to extreme material privations. Regarding the
teacher as a representative of the more democratic
section of the intelligentsia, closer to the working
people, Lenin was particularly interested in using
teachers to propagate socialist ideas among the
peasants. Lenin and his fellow-workers showed the
teacher, in the clearest possible way, the path
upon which he could serve the people, and would
provide a definite use in their cultural level and
their liberation from tsarist oppression.

The Great October Socialist Revolution radi-
cally changed the social position of the teacher. It
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entrusted him with a task of the utmost responsi-
bility: to equip the people with knowledge in-
dispensable for the success of the struggle for
communism, and to educate the younger genera-
tion in the spirit of communist morality. Lenin
spoke about this problem at the First All-Russia
Congress of Internationalist Teachers in June
1918. “The army of teachers,” he said, “must
set themselves tremendous tasks in the education
sphere, and above all must form the main army
of socialist education. .. The teachers must not
confine themselves to narrow pedagogical duties.
They must join forces with the entire body of
the embattled working people. The task of the
new pedagogics was to link up teaching activi-
ties with the socialist organization of society.”
Under Lenin’s leadership the Party worked to
transform the vast mass of teachers into an “ar-
my of socialist education.” This required first of
all an ideological regrounding of the old teaching
personnel who had been educated in an atmos-
phere of bourgeois prejudices and traditions. Be-
sides, it was necessary to train young Soviet
teachers from workers and peasants, who would
have close links with the Party. In his speeches in
1919-1920 at the Second All-Russia Congress of
Internationalist Teachers Lenin pointed to the
need for carrying on extensive educational work
among teachers. '
Teachers had to become the most educated sec-
tion of the population, guides to general culture
and communist ideas. Then the teacher would be-
come a bearer of social consciousness in its highest
form, a guide to the Party’s ideas and wishes in
the remotest parts of the country. Lenin gave con-
stant thought to the ideological and political edu-
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cation of teachers, regarding i indi
te , regarding it as an indispensa-
:_)lle‘ Fond}tlon for the successful carrying I;u‘c of
‘;Llleu St(')tc'lal mission: to awaken thought, combat
superstitio ring ist ideas
mg;sses, n and bring communist ideas to the
In his article The Uor
~In his 4 e (Dork of the People’s Com-~
nussarial for Lducation Lenin wrote, “{')I‘hg Cg:z-
lr)nun})ﬁ}g&dg‘ must prove his claim to leadership
ty 7166{ wiling a growing number of experienced
tgaﬁ glegst ;;2 hqlptﬁl{n, anc%{ by showing his ability
m in their work, to promote them, and
’tﬁllce account of and bring out their experie’nccr:l.”
e same article comments on the necessity of
orgelx)?umg regular exchanges of experience to
?na. e the Party to single out exemplary districts
regions, educational establishments, or teachers’
11_[1 order to develop local achievements in educa-
“1251 proved by experience on a nation-wide scale
. t’c‘cintlon must be congentrated,” said Lenin “on.
ri1:nclee’cordglgt Iimd verification of practical e,xpe
an 13 . . . -
tience’ | e ‘systematic application of its
milﬂgxzigt'wan‘l:(ill against the danger of the ad-
rative itch and a voluntarist a
ro
tigws\;arcli]sn ;llllgtpi}_aréagement of public educatigg, a;;}j
i1ed reorganizations, and
mended a careful a ’ " practical
; pproach to the practi
f})l(pterlence accumulated by schools. He dfmailt:iceadl
lita 1:workers in public education show the “abi-
OnyEl 361{1;asl<e ﬁrogrless—even if very slowly and
\ mall scale—so long as it is achi i
practical matter i e reased In
practicg ers, on the basis of .[)mctzcal expe-
Lenin’s teachin the ed
_ Lenin’s te g on the education of the risi
generation 1s an integral part of Leninism. ﬁSIIIf
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flects the historical experience of the CPSU and
- the Soviet school in forming a communist world
outlook, communist convictions and morality in
the young. Therein lies the world significance of
Lenin’s ideas in the sphere of culture and educa-
tion. : :

A profound study of Leninism and a creative
application of Lenin’s principles for the theoreti-
cal and practical development of communist edu-
cation are urgent tasks confronting teachers, edu-
cationists and all the ideological workers in the
USSR and all socialist countries.

Jlenun u HapojgHOe oGpasoBanvie
HO QHZAULICKOM A3bLKe
Llena 8 xon.
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